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Computer Literacy Program for the Underprivileged (2024 - 2026)  

 

The Computer Literacy Program for the Underprivileged (CLP) turns twenty-two this 

year.  It started with a modest goal of establishing twenty Computer Literacy Centers 

(CLCs) in rural Bangladesh and the lofty mission of "Empowering the underprivileged 

youths in Bangladesh through computer literacy and technology-enhanced education." 

Usage of computers and information technology in education has since proliferated, 

digital education became trendy, and the leaders of education and technology sectors 

started debating how and to what extent to adopt and adapt the mushrooming artificial 

intelligence (AI). CLP always kept abreast of the developments in education technology 

and practices and progressed through innovation. It introduced novel curricular and extra-

curricular interventions such as Smart Classrooms (SCRs), Education through 

Entertainment (EE), Connect Students Around the World (CSAW), Remote Volunteer 

Teaching (RVT), Expert Guided Learning (EGL), Essential Office Skills (EOS), Global 

English Classroom (GEC) and most recently an AI-based teacher's tool "Shikkha Sathi." 

The timeline of these interventions appears in the pyramid structure on the cover.  

 

 

CLP key accomplishments include establishment, as of September 2026, of 322 CLCs in 

56 districts and 214 SCRs in 44 districts spanning Tetulia to Teknaf. The CLCs have 

produced 164,000 computer literates and provide 40,000 student users access to 

computers. SCRs enable over 100,000 students/year receive multimedia instructions and 

digital learning experience. The hardware and infrastructures of CLCs and SCRs enable 

implementation of RVT, GEC, CSAW, EGL and other interventions. Particularly popular 

is GEC that brings US-based remote student volunteer teachers who happen to be native 

speakers of English to teach spoken English to school students in Bangladesh (more about 

this in Teaching Across the Oceans article in the magazine). The status of other 

interventions including the EOS is robust.  

 

While the AI is engulfing different spheres of contemporary life including education, and 

the debate about how to (or not to) tame it is growing louder by the day, the seed of useful 

AI intervention that CLP had sown has germinated as Sikkha Sathi, an AI tool in Bangla 

that enables a teacher to create a syllabus, lesson plans, homework sets, question sets for 

class tests and exams using the NCTB textbooks at an affordable cost. A pilot study 

involving four schools and sixth grade students show that a teacher can reduce her 

preparation time by a factor of five. It also ensures that the same class taught by different 

teachers in different schools has a common standard. CLP goal is to involve 20,000 

teachers teaching students in different grade levels across the country by 2030. The 

estimated cost for the project is $70,000. The project is expected to self-sustain beyond 

that point. CLP seeks a sponsor(s) to advance this transformational project.  

 

What CLP has accomplished to date have been possible through the generous support of 

our valued donors (primarily NRBs), sponsors, and organizations (such as banks, social 

enterprises, family foundations and charitable organizations) in Bangladesh and abroad. 

We thank you for your past support and seek your continued generosity to maintain the 

interventions you helped establish and develop the new initiatives such as "Sikkha Sathi" 

to their full potential. 

We dream of a digitally connected, AI-served, productive and prosperous Bangladesh. 

Come dream with us.  
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Tonight’s Distinguished Speaker 

Dr. Mohammad Ataul Karim is, a distinguished 

engineer, scholar, academic leader, and 

internationally recognized researcher in electrical 

and computer engineering. 

He is a Professor of Electrical & Computer 

Engineering at the University of Massachusetts, 

Dartmouth. From 2013 to 2020, he served the 

university as Provost, Executive Vice Chancellor, 

and Chief Operating Officer, providing leadership 

across the institution’s academic and administrative 

operations. 

Dr. Karim received his B.Sc. (Honors) in Physics 

from the University of Dhaka, Bangladesh and his M.S. and Ph.D. in Electrical 

Engineering from the University of Alabama, USA. His research has made important 

contributions to optics, photonics, electromagnetic systems, image processing, and signal 

processing. He has published extensively, authored and co-authored several books, and 

holds multiple patents. 

His accomplishments have earned him recognition and fellowships from leading 

professional organizations, including the IEEE, SPIE, and Optica. He is also an Expatriate 

Fellow of the Bangladesh Academy of Sciences, reflecting the international scope and 

impact of his scientific and academic contributions. 

Beyond his accomplishments as a researcher, Dr. Karim has distinguished himself as an 

educator and university leader. He serves on the Board of Regents of the North American 

Bangladeshi Islamic Community (NABIC) known for its many projects in education, 

environment, healthcare, poverty alleviation, and relief and rehabilitation. NABIC has a 

long collaboration with CLP sponsoring 15 CLCs and 13 SCRs over the years.  

Dr. Karim’s career represents a remarkable combination of scientific achievement, 

academic leadership, innovation, and service to higher education. 
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CLP Interventions and Accomplishments 

CLP introduced the following interventions over the years to accomplish its mission of 

empowering the underprivileged youths through computer literacy and digital education. 

The timeline and the Table that follow summarize when a specific intervention was 

launched and the accomplishments made to date. 

 

SL Intervention 
Number of 

Centers/Schools 

Number of 

Participants 
Girls 

1 Computer Literacy Center (CLC) 322 
164,000 Graduates; 

40,000 users/ year 
45% 

2 Smart Classroom (SCR) 214 100,000/ year 50% 

3 
Education through Entertainment 

(EE) 
40 800 55% 

4 
Connect Students Around the World 

(CSAW) 
2 200 60% 

5 
Remote Voluntary Teaching (RVT) 

(Mathematics and ICT) 
2 35 60% 

6 E-Learning Methods (ELM) 40 80 30% 

7 Expert Guided Learning (EGL) 19 545 52% 

8 Essential Office Skills (EOS) 3 36 42% 

9 Global English Classroom (GEC) 12 324 55%  

10 CLP-PI English Club 5 144 51% 

11 Freelancing Training  1 14 71% 
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Sikkha Sathi: The Teacher's Companion 

 

  CLP-PI team introduces an AI tool to rewrite classrooms in Bangladesh 

 

 Mohammad M. Zaman 

 

Before the first bell rings in a village school outside Rajshahi, a teacher has already lost 

her morning. Not to teaching — to preparation.  A lesson plan for Class 6 science. A set 

of board-format questions with answers. A worksheet copied by hand. By the time the 

students arrive, she has spent hours on paperwork that has nothing to do with the thing 

she trained for and loves: standing in front of children and making a difficult idea suddenly 

make sense. 

    Multiply that morning by 347,000 lower-secondary teachers, and you begin to see the 

quiet crisis inside Bangladesh's classrooms. It is not a shortage of teachers, and it is not a 

shortage of dedication. It is a shortage of time and the world-class instructional support 

that teachers in wealthier systems take for granted. A public-school teacher here may 

manage sixty students in a class, teach twenty-five periods a week, and still spend eight 

to twelve hours preparing by hand. The children pay for that lost time in the one currency 

that matters -- the quality of what happens when the lesson finally begins. 

  Then, over the past three years, the ground moved. A sweeping curriculum reform in 

2023 made old teaching aids obsolete overnight. By early 2025 much of it had been 

reversed again. Guidebook publishers took eighteen months to catch up. Teachers were 

left improvising in the gap — doing everything themselves, with quality varying from one 

classroom to the next. 

  The obvious fix, in 2026, is artificial intelligence. Every teacher has heard of ChatGPT. 

So why hadn't AI already solved this? 

Because the AI tool the world built was not for a teacher in Rajshahi. Its Bangla lags its 

English by a year or more in quality. It knows nothing of the NCTB textbook, of board 

formats, of the structure of a Bangla creative question. It is priced in dollars and hungry 

for data most teachers cannot spend. Ask it for a lesson plan and it will hand you a 

beautiful one — in English, for the American curriculum, full of examples a village child 

in Bangladesh has never encountered. As one government high-school teacher put it 

plainly, "I still write mine by hand." 

The gap, in other words, was never the model. It was the localization — the unglamorous, 

painstaking work of teaching a machine to speak a nation's language and follow its 

curriculum. No global technology company was ever going to bother building that for 

Bangladesh. 

 So Bangladesh had to build it. 
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A companion, not a chatbot! 

Shikkha Sathi (শিক্ষা সাথী), "the Teacher's Companion" is an AI aide designed from the 

first line of code for the classroom Bangladesh actually has. A teacher opens it on an 

ordinary phone, picks a chapter from the national textbook, and in under a minute has a 

full teaching kit consisting of a structured lesson plan, a board-format question paper with 

an answer key, ready-to-present slides, a quiz, a simple explanation for a hard concept, an 

activity for the class. All in Bangla. All drawn from the real NCTB book, so nothing is 

invented. It runs on a data pack that costs about twenty taka a day, on the kind of phone a 

rural teacher already owns. 

Every answer the system produces is forced through the verified national curriculum 

before it reaches the teacher. The safeguard against a machine "making things up" isn't a 

promise — it's built into how the product works. 

That last point is the quiet engineering achievement beneath the friendly interface. 

Shikkha Sathi ingests each NCTB textbook, converts it into structured, human-verified 

data, and locks every generation to that source. The result is a tool a teacher can trust — 

one that lightens the load without ever drifting from the curriculum a child will actually 

be examined on. 

 The signal from initial trial is striking. In a six-week pilot at four schools in different 

parts of the country, eighteen teachers generated hundreds of lesson plans, question papers 

and activity sheets, and cut their preparation time from roughly ten hours a week to two. 

Five times faster — and, a head teacher was careful to add, “the lessons got better, not 

worse.” The hours saved did not disappear; they went back to the children. 

 

The investment behind the tool 

A tool like this does not appear on its own, and it does not scale on goodwill. What 

makes Shikkha Sathi more than a clever app is the serious, multi-year commitment behind 

it. The CLP-PI team has invested considerably — expert board advisers, technology and 

infrastructure, capital, and, crucially, the upskilling of local talent so that the capability 

lives here rather than being rented from abroad -- to bring AI-empowered teaching into 

rural Bangladesh. 

That last element matters more than any features. For the first time, a teacher in a 

remote school can plan and teach with the same quality of support as a teacher at the best 

school in Dhaka — using her own skills, upgraded, in her own classroom. The goal was 

never to import education. It was to raise it, locally, through the people already standing 

at the front of the room. 

 

 Why does it matter beyond the classroom? 

It is tempting to see a two-hundred-and-fifty-dollar school pilot as a small, practical 

transaction. It is not. It is one of the highest-return investments a community can make. 

 The mathematics of teaching are quietly enormous. One empowered teacher reaches 

more than two hundred students a year. Lift a hundred thousand teachers, and you have 

touched twenty million children — in a country the World Bank measures at a Human 

Capital Index of just 0.46, where more than half of ten-year-olds cannot read a simple 

passage. Economists who model these things estimate that raising learning outcomes 
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across a system like Bangladesh's could add many billions of dollars to the economy over 

time. But the number that should stay with us is smaller and more human: the child in a 

village who, because her teacher had an hour back and a better lesson to give, finally 

understood. 

This is why education has always been called the backbone of a nation. You cannot 

build a modern economy, a healthy democracy, or a confident generation on classrooms 

that were quietly failing their teachers. Strengthen the teacher, and everything downstream 

— the student, the family, the community, the country — grows stronger with her. 

 

The beginning, not the end 

Shikkha Sathi is live today at shikkhashathi.com, and it starts where the leverage is 

highest: Class 6, the hinge between primary and secondary school and the grade where 

schools in Bangladesh lose too many of its children. From there it expands, grade by 

grade, with the national rollout — and, in time, to every under-served, mother-tongue 

curriculum across the region that the global players may never prioritize. Bangladesh is 

the launchpad, not the ceiling. 

  For decades, the diaspora and the nation have poured resources into education 

from the outside — remittances for school fees, aspiration for a better life. Here, at last, 

is a way to change the thing itself -- the quality of teaching in the classroom. Not a few 

dollars spent, but the empowerment of a teacher, and through her, a whole community. 

  We are finally building it the way it should have been built all along -- teacher 

by teacher, classroom by classroom, in our own language, from home. 

  

* Mohammad M. Zaman, Vice President, Cybage Software (AI, Cloud and Cyber 

Security expert)  and a CLP volunteer. 

    

 

  

http://shikkhashathi.com/
http://shikkhashathi.com/
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A remote teacher’s live visit: the joy of teaching 

Saleh Mahmud Jahangir 

I am a Physics teacher based in Stamford, Connecticut, USA. I teach my classes in 

person at Stamford High School. I also teach remote classes. In fact, I have been a CLP 

volunteer teaching students from classes 9 and 10 online for the last five years. My 

students are at Uddipan Badar Shamsu Bidyaniketan (UBSB), a high school in Baitpur, 

Bagerhat, Khulna in Bangladesh. The time difference between Baitpur and Stamford is 

10 to 11 hours depending on the time of the year. The duration of my class is one hour, 

and at times I simply cannot go to bed before midnight. It could be very tiring and a bit 

difficult to start my regular class then at Stamford High at 7:25AM. However, I am not 

complaining! When I think of the students on the other side of the world—their interest 

and eagerness to learn from me, my inconveniences melt away. I find my experience 

rewarding and pleasant.  

Let me make this clear—teaching live in class is not the same as teaching online. I 

have done both, and  the experience for me is quite different. It is not a question of one 

being better than the other. Both can be enjoyable. The pleasure stems from being able to 

reach the students, arouse their interest, and see them enjoying their learning experience 

and group dynamics.  

Giving lectures through 

video conferences either 

by Zoom or Google Meet 

is not that difficult. 

However, in on-line 

classes I failed to do any 

lab or hands-on activities 

which are vital in physics 

class. Last summer during 

my trip to Bangladesh, I 

paid a visit to UBSB to 

meet my students and the 

faculty there. Over the 

years my bonding with the 

students and the faculty 

members grew strong. We 

almost became like a 

family. I wanted to meet 

them in person. 

I arrived at Baitpur on a Friday afternoon. While Friday is a no-school day in 

Bangladesh, they planned an hour-long event starting at 4:00 PM. More than 90% of the 

school faculty members attended the event. We had a very fruitful and interesting 

discussion on student engagement and interactions  that continued till 7:00 PM . I had no 

idea that it would take that long and there would be more to talk about.  
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The following day,  Saturday was also part of the weekend,  another no-school day. 

Surprisingly all my current students from class 10 showed up. For the last year, I was 

watching them live on my computer screen. Seeing them in person for the first time was 

a feeling that is very hard to express in words. The reason for them to be here was not 

only to see me but also to participate in an in-person Physics class. It may sound a little 

crazy if I say these teenagers not only spent an hour with me for a Physics class, but they 

were there from 9:00 AM to 4:00 PM with the usual breaks for snacks and lunch. 

Surprisingly, we finished two units of Reflection and Refraction of light from the 

prescribed textbooks with active help from the other science teachers present for the day. 

Most of the topics from these two units were already covered online, and it was basically 

a review mostly with questions, answers, and solving problems.  My friends from 

Bangladesh and colleagues at Stamford High School find it hard to believe how it is 

possible to engage a group of teenagers to come to their school on a weekend to learn for 

the full day, without any complaint. I could not believe it either. But what can I say? 

Seeing is believing. 

That very night before going to bed, I was trying to make sense of what actually 

happened during the day. Teaching online is nothing new for me. I have been doing it for 

this school for the last five years. The idea of teaching online started during the Covid 

years. I did it for a couple of years for my students at Stamford High School. I also know 

how difficult it was not only for me but also for other teachers to teach and get the students 

engaged for their active learning. With the exception of a few, most of the students on the 

other side of the virtual room would hardly interact with the teachers. On the contrary, the 

students from UBSB were a remarkable exception. 

The following Sunday was  the first day of the school week and my last day at Baitpur. 

I had a very productive day doing lab activity on electrical series circuits showing what 

an open circuit is and what a closed circuit is. They could immediately relate it to all the 

electrical switches in the classroom. My students not only learned but also had lots of fun 

with these hands-on activities. Doing a virtual lab is not that difficult either, but it simply 

cannot be compared with the hands-on activities in the classroom. We also finished one 

more unit from electricity studying Ohm’s law and their applications in real life. How do 

we make a light bulb brighter or dimmer, how to make the fan move faster or slower, how 

to make the sound of TV loud or faint. I was so proud of my students for staying on task 

for the last two days.  

Towards the end of the day the whole school gathered in the main auditorium for an 

hourlong cultural show with music, singing, dancing, and recitation with participation by 

students and staff.  

Teaching and learning are a never-ending process. The more you teach the more you 

learn. We need to connect with our students. My online teaching experience in Bagerhat 

gave me something -- new students, new colleagues and a new family.  

 

Saleh Mahmud Jahangir is a Physics Teacher at Stamford High School, Stamford, 

Connecticut, USA,  and an  Adjunct Faculty at the University of Connecticut. He is a CLP 

remote volunteer teacher.  
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Teaching Across the Oceans 

Remote Voluntary Teaching (RVT) is a flagship CLP initiative dedicated to enhancing the 

learning experience of students in rural Bangladesh. RVT uses the infrastructure of smart 

classrooms (SCRs) for live long-distance communication and literally teaching across the 

oceans.  

Volunteer teachers include non-resident Bangladeshi professionals, professionals within 

Bangladesh, second generation Bangladeshi American students and some of their peers 

who even are not of Bangladeshi origin. Professionals bring their immense experience 

and expertise to the classes they teach, and their life story and accomplishments inspire 

students.  

Second generation young volunteers teach English as native speakers of the language 

which is an immensely valuable experience for Bangladeshi students. While RVT involves 

teaching of different subjects, it is the teaching of English, and spoken English in 

particular, that is more popular and now has a new moniker, Global English Classroom. 

Here we introduce some of these young volunteers and hear from three of them about 

their experience in teaching students across the oceans living in a very different time zone 

from theirs. 

 

Afsana Shahriar 

My name is Afsana Shahriar. I live in Irvine, California; and 

I’m a second-year biology major. I became involved with CLP 

thanks to Molla1 Nana’s recommendation. 

In all honesty, I was just looking for any activity that I could 

talk about on my university applications, and it happened that 

Molla Nana was looking for volunteers in our community. But 

since then, I’ve found CLP to be a very fulfilling and 

worthwhile endeavor. As for a particular reason for teaching 

with CLP, besides my Bangladeshi ethnicity, I quite enjoy 

teaching others in general. I used to tutor younger kids at a 

library next to my high school, and it always felt good to help 

someone understand something tricky or otherwise learn something new. And I continued 

to hold this sentiment towards the students participating in CLP. 

 

I remember being nervous about my first class. For the past week I had been preparing 

slideshows based on the lesson material I was provided and even rehearsing how I would 

explain the activities to the students. Even to 

this day, the hardest part of class is the 

beginning; overcoming my nerves and getting 

the ball rolling. But also, on that first day, I was 

teaching with a friend who was also a 

volunteer. At the very least, we could be 

nervous together rather than all alone.  

In terms of my first impression of the students,  
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I think it’s safe to say they were about as timid as I was when it came to reading the 

examples I put up on my slides. Besides that, I could tell they were curious and attentive 

to what I was saying, which made me feel a little better about my nervousness.  

 

A typical English class covers one topic from the textbook (e.g. introducing yourself, 

describing friends, family). As the teacher, I begin by explaining what the lesson for the 

day is (what situations the phrases we’ll learn can be used in, why we would want to learn 

these words) and then moving on to reading the exercise questions or vocabulary. But I 

personally also like to briefly  

 

review material using the previous lesson’s activities to encourage repetition. Then I ask 

the students to read a handful of exercises one by one, so everyone has a chance to practice 

and make corrections as needed. At the end of class, I will assign a larger chunk of 

exercises for additional practice at home. 

 

I think what’s most notable (or notorious) about teaching remotely is having to overcome 

technical difficulties. Since we’re teaching language, logically the students should be 

reading aloud to practice it. But on occasion there are troubles with hearing the students 

because of the microphone unit, and we all have to make it work so class can proceed.  

 

Volunteering with CLP has strengthened both my leadership and communication skills. 

Somewhat recently I took on the role of volunteer leader, which meant I would help 

manage and communicate with volunteers to lighten the load of other coordinators. And 

with communication of course, I learned to be creative in making my lesson slides in ways 

that I believed would help the students better learn the concepts for the day. Learning any 

language is a very valuable skill to have, and English is no exception to that rule. It is 

through communication that we build connections with one another, be it professionally 

or even to make a friend. Especially for students in rural Bangladesh, learning English 

could open up numerous opportunities for work or maybe even going abroad for school. 

CLP is what enables this; the possibilities keep growing from there. 

 

Naaila Khan 

My name is Naaila Khan. I am a high school senior at Whitney High School in Cerritos, 

California. 

 

I have been teaching classes almost every week, except for 

breaks, for little over a year. Working as a remote CLP 

volunteer teacher has been an extremely fulfilling 

experience. While I plan on becoming an engineer, I 

decided to join CLP because my elder brother, Nashwaan 

Khan, was an extremely dedicated volunteer in the past. To 

add on, I thought it would be an interesting experience to 

teach children. In the past, I never found the idea of 

teaching appealing, but after being a math tutor for a few 

months, I was interested in more teaching opportunities.  

I didn’t know what to expect from my first class. My nerves 

were high, so I asked if I could teach with my friend, Afsana Shahriar. The students were 
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polite and cooperative, even though I struggled to speak in Bangla at times. We went 

through basic English greetings, and the class went a lot smoother than what I had 

imagined. The positive first experience motivated me to continue committing time to 

CLP. 

 

I taught a wide variety of students from different places in rural Bangladesh. There are 

different types of material we use to teach. Some were given to us by CLP, while the rest 

were created by me and Afsana. The lessons usually teach students common phrases in 

English and offer practice in conversation, as students come into class already knowing 

how to read English and we aim to help them become more fluent. I will usually have the 

students talk to each other, or to me to get them more comfortable talking in English. 

Sometimes, I can have difficulty teaching even if I enjoy it overall.   

 

I do not have the most fluent 

Bangla. Getting the attention of 

students or instructing them can 

be difficult. However, most of the 

time, the teacher in the classroom 

is extremely helpful and helps 

throughout the lesson. 

Additionally, members of the 

CLP team, particularly Ms. 

Shehreen Abed, have been helpful with conducting lessons and communicating with the 

students. While I understand some Bangla, this help is likely much more valuable to our 

volunteers who do not speak Bangla.  

 

While I’m here to teach students English, I have learned things too. I have improved my 

Bangla throughout my time at CLP and therefore have felt more connected to my culture. 

My lack of fluency in Bangla can be attributed to how I usually do not have anyone to 

speak Bangla to. Speaking with students has allowed me to grow more confident in my 

skills. Additionally, I have learned to be more autonomous. When I first started teaching, 

I would teach with Afsana and felt more comfortable teaching together. I have had to 

slowly step out of my comfort zone and start teaching alone. It felt awkward, but I got 

used to it and realized there was nothing to feel awkward or uncomfortable about.  

 

CLP is a program that has helped me in several ways. It has made me feel fulfilled 

watching students learn and grow in their academics, helped me improve my Bangla, and 

has helped me become more autonomous. At first, I was hesitant to join CLP because I 

was unsure if I could keep up with a commitment like this on top of my school 

commitments, but I’m glad I ultimately joined.  

 

Sabria Nurain 

 

I am Sabria Nurain living in Marlton, New Jersey. I am a first-year college student. I have 

been volunteering  with the Computer Literacy Program since my high-school days.  
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As a volunteer, I specifically devote some of my time to 

teach Bangladeshi children in 6th grade in  English 

virtually. My father has volunteered for this cause for 

over a decade, which sparked my curiosity. He was the 

reason I began volunteering around 2024. 

 

Before my first online class, my palms were sweating 

with fear. I was nervous to put myself out there without 

knowing what the consequences may be. As it turned out, 

the consequences were tremendously rewarding. The 

students were excited to learn English from someone 

from America. Immediately I knew I had to make their 

experience memorable. I created teams and played hangman as well as Pictionary with 

them. 

Although there were moments when they were unable to comprehend some of the slides 

I created, the message was relayed using photos and hand motions. I tried using other 

games like charades along with a Q&A portion to make our classes more engaging. I 

realized that teaching was more than just reading from slides; it also involved creating an 

enjoyable atmosphere where my lessons could be used in different scenarios. My students 

during my first year of teaching were so competitive that they wanted to make teams to 

see who got more points. I was glad because it meant they were eager to learn. 

 

My favorite parts of our classes were the times I could ask them questions and get to know 

them better. Boishakhi, one of my students, had the highest level of energy. She made 

jokes with me in both Bangla and English, and she spoke up when her classmates were 

nervous. She also helped me feel less anxious. In addition to having such a lively 

personality, she was a responsible young 

woman who genuinely cared about those 

around her and had an interest in learning 

English. To help my students understand 

the meaning of individual words, I 

sometimes translated sentences for them. 

Every time I asked Tasnim to repeat a 

sentence correctly after teaching her how 

to do so, she did it flawlessly, without 

hesitation, and, most importantly, with confidence, as all my students did. It is important 

to know that making errors is an essential part of learning and that making these mistakes 

is how you can fix them. 

 

Having taken language classes myself, it was shown to me that language is used as a bond 

to create connections and opportunities. You can't fully understand a person unless you 

know how to communicate with them. English is crucial for communication in our 

generation, and even trying to learn creates opportunities every step of the way. 

Sometimes something as simple as a student answering a question without being afraid, 



 

16 
 

laughing during one of our games, or confidently repeating a sentence made staying up a 

little later once a week completely worthwhile. 

 

Eventually, as long as they are consistent, I know my students will be able to work with 

people from other countries. Join CLP and help us give children a chance to broaden their 

potential. 

  

 

 

Other Young Volunteer Teachers of the RVT Program 
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